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The book presents the case that entrepreneurship is actually ghettoised in busi-
ness faculties when it has great relevance for all disciplines, especially the arts,
sciences, law, medicine and engineering. It makes the persuasive case that
enterprising individuals of all stripes as they pass through universities are the
ones who seek opportunities, take risks beyond security, and push an idea
through to reality. Entrepreneurship is a mind-set, an attitude of exploring, of
developing, of leading and of taking initiatives. Anyone – from an architect to
a zoologist – can be enterprising.
This Handbook brings together 29 authors to explore the current state of
universities and colleges that have decided to march to the tune of the innova-
tive drummer, those who have developed cross-campus programmes that
bolster innovation and entrepreneurship.
I loved reading this book since I have been closely involved with three
universities that have tried to teach entrepreneurship. Two sadly closed
down their entrepreneurship programmes and one is having halting starts.
While the book is designed to assist educators implementing this exciting
new path, I read it upside down. I was looking not for the lessons of success,
but for why entrepreneurship education sometimes gets crushed out of
existence.
These are the normal ups and downs for a field that has perhaps become
one of the fastest growing academic disciplines of all time. The number of
schools teaching a new venture creation course is more than 1600 in the USA
alone. The academic literature is vast and deep with at least 45 dedicated refer-
eed academic journals. New kinds of ‘e-ships’ keep springing up: engineering
entrepreneurship, nursing entrepreneurship, music entrepreneurship, social
entrepreneurship, and ecopreneurship.
Some research shows that students – be they in art or architecture, sport or
health – who have had just one course in entrepreneurship or personal enter-
prise are more likely to be self-employed, to start successful businesses and
to launch social enterprises. Graduates from the performing arts are remark-
ably high in self-employment rates. From farmers and animal trainers to
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coaches and fashion designers, many of today’s professions are increasingly
self-employed. The trend towards proprietorship and self-employment is
impressive.
One good example is Monterrey Institute of Technology (Tec de
Monterrey), the leading university in Mexico. The Tec decided in 1992 to
teach ‘Leadership Formation for Entrepreneurial Development’ to 9000
students per year as a general education course employing 120 lecturers. This
is likely the largest entrepreneurship course in the world and has now been
elevated to the Rector’s office to serve the entire university community. Yet
entrepreneurship confronts many challenges. First and foremost is the
frequently observed ideological chasm between the compliance orientation
prevalent in some schools and departments and the entrepreneurial orientation
of those (students and faculty) who value learning the rules in order to break
them.
As I read this excellent book, I looked for clues of why two large techni-
cal universities with which I am familiar actually extinguished their
programmes in entrepreneurship despite high enrolments, loyal alumni,
generous giving of time and money, and excellent reputations of their gradu-
ates. I read the book upside down. Of course it lists many success lessons,
but found three reasons why the entrepreneurship programmes in my experi-
ence have failed: 
● Entrepreneurship as an academic discipline is disrespected by the
compliance disciplines and bureaucracies. Entrepreneurship academ-
ics have done little to reverse this image. They have failed to
communicate and disseminate best practices/models outside the
business school.
● There is no way to reconcile the academy’s relentless push to treat
entrepreneurship as an empirical science rather than as a profession like
law or medicine. Faculty wishing to develop extra-curricular activities
that entrepreneurs crave come up against the objection that such
activities detracted from research.
● In failed programmes there is a distinct lack of champions among
administrators and other academic professionals. University bureaucrats
see the field as a threat because it is innovative.
The reality is that universities are unconnected silos who fear the colonial
ambitions of business faculties, that entrepreneurship is another word for
commercialising education. There is a resistance to change when the existing
flow of resources is questioned. Because universities are often led by compli-
ance advocates, entrepreneurship teachers persevere in the face of adversity
and possess some masochistic need for academic abuse.
I am sorry I have written this review upside down, because this Handbook
is inspiring. It is designed to assist educators in developing new programmes
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and pedagogical approaches based upon the previous experiences of others
who have forged this exciting new path. I recommend it highly for the inspired
as well as for the disillusioned entrepreneurship educator.
Howard H. Frederick
Deakin University, Melbourne, Australia
howard.frederick@deakin.edu.au
© 2010, Howard H. Frederick
DOI: 10.1080/00220620.2010.492978
Inclusive assessment and accountability: a guide to accommodations for
students with diverse needs, by Sarah E. Bolt and Andrew T. Roach, New
York, The Guilford Press, 2009, 144 pp., US$30 (paperback), ISBN 978-1-
60623-019-0
In the text, Inclusive Assessment and Accountability: A Guide to Accommoda-
tions for Students with Diverse Needs, Bolt and Roach aim to assist teachers,
students, schools, parents and education districts to fulfil the systemic assess-
ment requirements of the Individuals with Disabilities Education Act (2004)
and the No Child Left Behind Act (2001). This is no mean feat as the regime
of assessments for students with disabilities is extensive and complex while
the implications of not conforming to the testing processes are extremely
serious. Bolt and Roach describe the parameters of how students with
disabilities can access and participate in the testing regimes. Processes and
considerations to develop accommodations and alternate assessments that
conform with the testing requirements are clearly outlined and all the
necessary documentation is explained. Examples and case studies inform the
decision-making and data collection processes while at the same time, refer-
ence to testing requirements, state accountability systems, standards and links
with regular curriculum frameworks are clarified. In effect, Bolt and Roach’s
text is a procedural manual for compliance with the legislative requirements
of systemic accountability.
To begin with, however, the text does not effectively rationalise the
purpose of systemic testing and accountability. Confusion about the ‘special’
status of students with disabilities is created from misunderstandings that have
developed over time from a history of special considerations, exclusion, an
individual student focus, alternative learning experiences and segregated
schools. To position students with disabilities with all other students in the
regular curriculum, an overarching statement of purpose is required. This
would make the processes suggested in the text convincing and purposeful.
Indeed, a nine-step process to make decisions about various student accommo-
dations emphasises the first important step that all stakeholders have an
understanding of the purposes of systemic testing.
D
o
w
n
lo
ad
ed
 B
y:
 [
De
ak
in
 U
ni
ve
rs
it
y]
 A
t:
 0
2:
44
 2
3 
Ma
rc
h 
20
11
